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Wilmettz Jumnior High Scheool Study
Freliminary Report
Executive Summary

in Decsmber, 1984, the Wilmette Board of Education (District 39
contyacten wiir Meward  Johmston, University  of Qincinnati, to
onducht &  thres vear stugy of the Wilmetts Junior High Zchool.
This study was to De conducted in coanmjurcticon with the pational
Assocation of Secondary  School Frincipals’ Couwncil orn Middle

LﬂVﬁ} Lducation, of which Dr. Jobnstorn iz a member. The contrack

i subject to annual review, and provides for the presentation of
an annual report to  the Board of Education by the principal
AAnvestigator or his desighee. ' '

" Purpose:

This preliminary report presents an overview of projsct

cactivities thus far-, an  agenda for future activity, oreliminary
concluzions 1n areas  ildentified for stuwdy, and Hraﬁlmxndry

recommendations for further study.
Study Activities:
At Ehe time that the proposal for the study was pr

the Hoard of Education (12715786, Dr. Jaohncston and a
Dr. Joel Miloram, University of Cincinnani, conducted

site vigiht at the school. During this vigit, they interviewed
agminiastrators, studentz and & gsample of tsachers. Thev alsoc
conducted informal  observations of the facilities, progQram

£
ard bhe instruchion being delivered, &t an a%termacnaol meating
Cowikth faculiy, the investigators giplained Lie gatures o ths study
cand sowght suguestiong for both the conteEnt and methods to be
Lses .,

Or Decesmber 14, the investigators spent ancother day i the

Grm R ey

cmohoot, cting additional interviews angd observatl in
i the parameters of  ine stady  and fto ozgin o
Lnn"‘rwr* ollsmction 1h~frum5nt4 tsurvevyes, obssrvation
£~ ms , ble ta the settimg. -
A secornd  wvisiit by Dr. Milgram took place on February 19,
1987. Dur-ing that visit, D Milegram observed ola EE-d,
interviewsed 0 stucents, ¥ teachers, and  the zonool principal
The interviows seed uoorn the osyonologieoal, Tl R g

mmotional oclianots the schogl. and the bthe mrﬂucmlf gnm4r§¢ anad
Erpechations wiauud wpon stedents.

A third vieit to fthe schoeol occwrsd o Spril 90 and 10,
'C.'

1FeY ., when  the principal  investigator  and N amseciates (F.
Lesdom and 5. Dover) conducted shadow studies of H. 7 ang Stk
arade students, observed classes to identify  instructional
practicen, interviewsd students and community peeple (norm-parents

1f1w In addition, one of

and parents) and sramined school facil



the associates conducted a survey and analysis of the library
facilities, their awvailability, and their use in the support of
instruction.

A final visit to the school occurresd on May ZB and 29, 1987,
when the principal investigator spent two davs interviewing 24
teachers, 14 parents, and 21 students (informal). Informal
interviews were also conducted with the Superintendent, Assistant
Superintendent and Buildimg Frincipal.

Preliminary Findings

Achievement: Inspection of achlievement data indicates that WIMS
students set enviable standards of achievement as measured by
standardized tests (ITES) and regional tests (New Trier Flacement
Testz). In virtually every cases, individual student scores are
at or well above both national and regional averages, and
agoregate student performance on nationally normed tests places
the district in the very highest achievement percentiles.
L] -

Future study will e desigrned to "track” the performance of

WJIHS students a5 they enter New  Trier High Schoszl, and to

Jidentify areas of major strength and potential need in the

achievemsnt trends of the JHS student population.

"Instruction: Classrocom instruction in wIHE, while varvying from
“teacher to teacher, i1s generally of high quality. O four
dimensione of instruction (Individualizsation, Cognitive Demand,
Fresdom, and Time on Task), the instructional norms for the
school are wsll within acceptable ranges. ;

Individualization is +airly low, with students generally
working on the same meterials  and assignments, with some
flexibility given to time reguiraments.

Cognitive demand 1s moderate, with the emphasise being upon

application and analvysis of information. This 1is a straong
featuwre of the irnstruction at WIHS, as little rote memorization
or =mimple recall activity (or unmonitorega seatwork) was in

|evidence.

Freedom is moderate to low. Most classroom decisions are
made by the teacher. sspecially those that relate to instruction
and  curriculum. Students, howsver, are permiftted considerable
latitude in procedural matters  (such  as  getting materials,
working in  grougs, 2tc.).  The classrooms appear fairly relared;
howaver, decisian-maing is clearly in the hands of the teacher.

On—-task activity is very Righ. pittle time i3 wasted in
class and conscious effort is made to devolte the entire periocd fto
instruction. In fact, & separate analvsis indicated that as much
as  oEA of  availlable time was actually spent on direct
instruction, indirsct instruction, or managing 1nstruction.
Little time (less tham 12%) was spent orn  discipline or classroom
management or completely off-task. These findings are much abaove
national norms,



Future study will focus on specific
instructiornsal procedures outside of the
clasgrooms noctably nomeworlk: policies and
practices, grading practices, and parent
roles  in  instruction and tutoring. Some
additonal attention will be given to ?h;

farentiation  of instruction provided in
various subiect areas.

(Gee attached material on Dimensions of Imnstraction)

Sccial~Emotional Climate (Student):

Students were, for the most part, self-assured, poliite and
diligently involved in their classes. The 6th gradera wera, 1in
particular, sxtremely enthusiaetic and optimistic aboutr thelr
futures a3t WIHB. They were sxcited about the increased
oppoartunities, both academic &and E‘tracurrlcular, available to
theEm. Without exception, every ohi indicated that mMe or she
liked "ail," T"most," or Fall but one”, of his or her teachers.
Generallv, studsnts did not dislike teachesrs beacuse of the
amount  of  work  the Lfeachers ogave. Students reported getting
mived messages about their futuwrs in high school arnd college.
Some hers indicsted specific concerns HDuut the
BHAFATIONS 10 Jurnior high school,
T and Eﬁﬁcv eir Junior high vears., (The

[

told them Lo relaw a
students also  raport
Darsnts. )

Fopularity and acceptance by pesrs was one of the primary
concerns, which is no different LEOMm Ay junior high, but at

l...h LY
the same mized messages from

% Pl ar o ot o wm o ome

L o I P
LA %] I\...‘, \"HE!'I L. ._L.._.li\_.'ila. faes e JR SN n’_‘. PR L s A e N

- ‘V‘El'jf' nr_Jun._z!_u-"wuumq Rt jpEEr
group sesmed Lo affor CQHElGEF&bEE status Lo grades and academic
standing. On the ﬁurémca, this looks desirable —-- the peEa2r group
reintorces community noras.  On the othsr hand, it pute the lowsr
m

El
perdforming student not only at an academic disadwvantage. ot a2
socrlisl disadvantaoe also. Furthermore, the pressure to achieve
iz incressed o all students, beczuse the pressurs somes not only
From mome  ang zehoaol, buot from  the pasr group as weli. Such

pressure has  the potentizl  +or b2ing dargerous Lo adolesscent
‘adjustment.

Generally, studsnts +8lt that they werse treated kindly and
will by  the adults  in bthe building, and ftnat they had access to
.cmmDm+mn+ adult advices whensver they nesded i1t. Most students

Cod 2 could
warnteo o discuss & proplam.

TR DR D m Lo wiiom Ty

jin}

o 1F they

Future study will Jocus upon examining the
gffecte of academic pressures on students and
the extent to whish & thres vear gochool
organization can facilitats the earning of
EtaLUE By studeitns in the school.



rganization:

Organization into grade
discussion af individual students
for group conferences with

laevel

parﬁnts.

teams tacilitates the
and their learning, and allows
The sutent of curricul ar

integration which ocouwrs across subjects varises widely from Leam
to team. In Fact, wide wvariances ocour in the ways teams
actually organize themselves and conduct their affairs. Some

same do not. Some
others do not. Freliminary
difficult to form any generaliza
_ There is some perception that
not enhanced by teaming.
isolated from ather teachers
interfering with
individuals believed that there
integration takinog place now.
vartical intesgration was never
curricul um.
Finally,
arsas, etoc.) -el
were not as
“total academic

meset regularly,

«Oome nan-—
L isolated
ive
davalmpment

from
they
o

=5

Future study will focus
conduct their affairs
these approaches. Aleo,
way in  which non-team
"operations of the core

Curricul ums

Others indicate that teaming
at different
vertical curriculam

zamn teachers

the teams,
might be

students they

teachers
academic

plan for team—wide activities,

oheervatione indicate that it is
ations

about teams at this point.

depar-tmental communciation is
keeps them
arade levels, thetreby
integration. However, few

was arctually less vertical

There ceemed to be a belisf that
a particularly strong part

of the

{gspecial educaticn, elective
and believed that they
in contributing to the
GErvE. :
the in which teams

on WAYS

and the relative sffectiveness of

attention will be given to the
are integrated into the
LEAM .

\
WAas

Mo detailed azseszment of The curricwulum planned during
this first vear of the study. Howsver, lssues raised include the
naturs of forsign language programming aft the éth grade level and
the wayes  in which the foreion langueages program tits, generally,

with the high schocl
which curricula is mo

programs the
dified to fit

zntar; the extent tm
o+ more pr less able

zstudents
the needs

‘students, particul arly those in special education;: the
appropriateness of some toplios  and  btypes of  study for all
students at a given grade levely; the balance in  demands and
peECctationsg across sub fech arosasg and the role of electives in
the The stugents’ junior nign experisnce.

Future study will include vieits by
curriculum specialists in sach of the areas

diring which Course content, curriculum
sequences, and learning materials will be
evalualed, A panel of these specialists will

alzo otfer phservations

about the integration



of curricula across sublject  areas and grade
levels, In addition, attentiocn will be given
to differesrntiation and i1ndividualization of
curriculum.,

Organizational Climate:

This 18 the most compler arsa encountersd in this first vear
of study. dus to the wvarvying percepiions of the events which
preceded the reorganization of the junior high schoepl. Howsver,
it is important to note that this divergence is typical following
an  oraganizational  change. Despite the Ffact that turmoil isg
weually prassnt, it is virtually impossinle to predict, exactly,
what form 1t will  take. Thus, the focue of future study should
he upon appropriate institutionial responses to organizational
climate oroblems.

‘First, the faculty seems Lo be guite cohesive on moest malor

acadamic and instructional prinmciples. They have cooperated
With ore  anobher and have worded o minimire the sffectz of

percsived space prmblpmr o the program and on instruchion.

Second, it ie diffigulit to diszggrzate the esffects of
digsatisfaction over $pace from other issuess, such as the etfects
cent resrganization (imﬁepemﬁﬂn* o 1, the district’'s
Cmenme of competitiveness  with MEl CuD Jui digs trzw_J, and the
munication Lhat coours gist

Complicating Ll of this is th mormal hlgh level of
parerntal Sovolvemsnt  found in communitiss like

3
i

m

Hilmette, and the
(ot unhealthy)y tengions thus greatsa wirich normally act as &
seriss of ohecks and balanoces Lo assurs ality scucstion. This
deegirable outbtcome rﬁquxrec hadt comnunication between the
commund Ty and  the school  disteicht remain A Rign level.
Fae Wity DOoWTTed Ln e dis BOMETI mE! t
commund cations rave omen dis . Lincermi |
normal trust levels necessary among al. etabkshalders,

Fln“lly~ trme preEcise naturs of Lhese communication p
and the mobhem, &re often o i =
Thers is od desl of attribution
Firat yves transition) which ma
Cr o L ems gifficulit. Unt
foous aensray on orables re
Cand communications lzsues are libe

Future study will foows  on &0 indsEpin analvsis of
rwmmur nions in the giztricht, with particulsar

i
Zrizational rmpediments and

apyt Lo given  ho the  org
fTaciiiitators or productive communioation.

School-Community Relations:

fimige from ths issues noted above., bthere are specific
Concerns over the amount amc mature oF ; 1 imvolvemsnt in

the sehoolsa. Soms parents sre uneaszy aboul howe mueonh involvament

-




in their child’'s sducation is permitted before it ig viewed as
meddl esome. Some tegachers are concsrned about the amount of
direct paresntal involvement in academlic work.

Another issue is the unequal and ureven guality of teacher-
parent conmmunications. This covars not only informal
communcations of student progress, but formal parent-teacher
conferences as  weltl. Both parentis and teachers often f2lt that
the confersnces wers "blame" s2ssicns, rather than collegial
attempts to resalve specitic problems. Expectations and
procedures for parent cenferences are unclear.

Future study will address the specific natuwre of
schogl—community relations, particulary the ways in
which the schaol communicates with  the community and
the manmer 1in which parent conferences can be improved.

Facilities:

There is wide agreement that the Jjunior high school is
overcrowded., Virtually every iteacher, parent and student
indicated that they Felt the effects of crowding. Specific
conseqguences, other than the ageneral congestion duwring class
changes, include the lack of tescher (and consultant) workspace,
the inability to lsave materials "set up" for subseguesnt classes
because of the need Lo share rooms, and the aifficulties
presented by naving no pErsonaer SPACE I whioh  fo meet stuoesnts
or have @mall group mestings. At present, only the catetsria is
availables for non-instructional purposes zsuring the pericds when
no lunch is scheduled.

At the same Lime, the facilities at YJIHE are generally more
adaquate than those of most junior high schools. While Fhysical
Education wouldg benefit from  ancother feaching  station {and
relieve soms pressurs on the classroon facilities), and some
other specialized Ffacilities ars heavily tawed, the available
space iz &bt or glightly above the norm for junior high schools.

This is npt fto say fThat a problem doss nob exist, The zpace
conditiong at WJIHS ares below traditional district norms, ths ones
that poople wese Lo assess new situatiorsz. Hecavse of this
condition, 1t is reasonable to state that a2 spaco problem exists
because people belisve it eulsbs. I+ they helieve 1 wishe, it
will affect their attifudes and behavior. Tzachers will find it
more difficult to meet with students for spscial help; it will be
more difficult media  eguipment  that Cannot oe easily
transported: FE wiil be too large for individualized
irgtruetion. it is  the perception oFf a problsm that
wili atfect nerformance, et necesearily any objective
information on whether a problem exists or not.

Finallv, it is wunelear whether thers le a 2pace problem per
e or 1f limited space interacts  witnh EHIHTing schedula Lo
make the "space" problem seem  worEa, Carefsul study aof the
scheduls needs {o occw  1mmediately to  determine if  any short-
term space solutions can be arranged.

{3 2 S




Future study will examine the extent to which

the perceived space problem actually affects

the school ‘s grogram. Attention will also be

given to the ways in which the school’s

scheduls may interact with the space preblem
. to make both problems larger than necessary
- {or tolerable).

. ' General Conclusion
Wilmette Junior High is a ogoed school. On  the most
important measures... achievement, student satisfaction and

instructional guality...it scores high. The observations made in
this report {(and the one which will follow) are directed toward
""fine tuning"  an already excellent school. In fact, virtually
svery conversation with a teacher or parent was preceded with the
comment, "I think thig is an excellent school: my only concern
igs.. "

_ Ferhaps the uwltimate measwre of a school 'S success is
wiiether & wvisitor would want to put his or her own children in
it Each of the site visitors reached the same conclusicon in
that respect: we would a&ll be delighted ${o have ow children
attend Wilmette Junior High School.



ADDENDUM TO ZXECUTIVE SUMMARY

This addendum ts based on information which was received
in the form of survey results atter the Juns 1, 1987 presentation
of the vecytive summary  to the Hoard of Education. Nothing in
the results of the survey substantively changes the original
resart, Howewer , 1n Sseveral areas, more specific information has
pepcome availlable.

‘Achievement.

The early conclusions pointed out the strong performance of
Wilmette students when viewed sgainst natieonal norms.  Recent
data indicates tnat this performance is even more admirable when
vigwed agsinst the narms established for incoming hNew Trier
students. in other words, WIHS students perform  very well even
when camparsd with other North Shore communities that send their
-children to New Trisr. :

“Instruction.

_ While the aquality of instructiorn rema:ns high, students feel
they would benetit from more variety., The standard practice of
lecture-seatwork—test, whan rapesated as  the normal rowtine in
several classes, can become very tegious for students.  They
report that even though they like their subiects (the content
they stuay) . they tend to find schoel worlk boring.

School-Community Relations.

Despite the issues raised in t
parent survey suguaeshts that parents find the gchool responsive ta
them arnd their concserns,  They do not beliszve Lhat teachers avoid
contact witn them, and they believe Lhney can influence not only
their child' s experience i ths  sch 1, but more generalized
schoo: practices az well."R ‘

he execuitive summary, the
t



RECOMMENDATIGONS

These recommendations, hased on limited data collection over

three months, should ba viewed as very ftentative and preliminary,
They supplement the recommendations for future study made 1in the
necutive summary.

1.

iz

£n

Take immediate steps to adjiust the schedule and provide a

short-term solution to the space problem perceived by people

in the school. This will permit the school {(and this study)
to focus on other issues which are now clouded by the space

limitations.

Examime cuwrent and projectsd demographics for the junior
high school to determine if & more permanent solution to the
epace problem is needed. (Or a more enduwing teEmporary
solution, such as portable classrooms for sgspecial function
rooms: teacher’'s lounge, work room, etc.)
L]

Begin staff development efforts o increase  thne amount of
imdividualization of ingtruction within group settings.
Create ssvearal "building experts” who can train and assist
collieagues in tachmmigques +or individualization that do not
place wireasconable burdens on the teaching staff. The
purpose of this 1s not to ocreste jeolated curricula for sach
child, but to adiuwst instruction for students who do not
respond to Ltraditional methods.

Encowrage more active learning ewperiznces that are directed
toward teaching higher order thinking ekills. Try to
increase the range of cognitive demands placed on students,
including synthesis and evaluation tasks.

Agres upon  several basic practices for fteams so that some
form o minimal team cCooperation is assured. Such things as
the freqguesncy of meetinos, development of agendas to assure
norirantal intwgration oFf ocwriculium, and planned team=—
building activities might form  the tasis +tor such initial
agreements on procedura.

Attempt to integrate spacial area teacners  into the team

structure, & special area team miaht be created, with each
member also serving as a representative Lo & core academic
Leam. This  way, at leeast minimal representation of the

speclial teachers’ intosrests will be assured, and special
arpa  teachoers can better support  the Instruction being
provided in the core areas. {Speciral arsa teachers might
attend team mestings on a regular but relatively infreguent
basis, such as once every wesk or twa.)

Give special attention to the foreign  language program and
the way 1n whicn it s  integrated with the programs WJIHS
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feeds. Encourage forelign lanmguage teachers to spend a day
at least once =sach vear at the receiving schools so they can
keep track of the kinds of programse their students will
enter., In fact, a teascher euthange program with MNew Trier
might benefit both the sending anmd the receiving schools in
the case of foreign language, where sequence is of vital
importance.

Ectablish baszic expectations for students within each team
fr  department {including homeweork, grading standards, and
woriload). Existing practices are quite variable, and
strike both the students and some parents as inherently
unfair.

Conduct staff-development on effective parent-teacher
conferences and other forms of communication with the homs.
The amount and gquality of such experiences vary widely in

the s=school, and parents find the disparities disturibing.

Further, teachers sometimes find themzelves sngaged in very
unproductive and inefficient sncounters with parents because
the original goals of the ﬁegsian are not clear and the
respective roles of the teacher and parent in the
intervention being discussed for the ochild are not well
defined. : :
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ACHIEVEMENT

Student achievement, as measured by standardiced tests, is
ernviable by almost any standard. But even by the most rigorous
standards, those which compare Wilmette studsnts with othere from
the North Shore upon entrance into MNew Teier High School, these
students perform caonsistently wall.

The table below shows achievement data fram the Iowa Silent
Reading Test (ISRT), the School and College Achievemnsnt Test
(BCAT) and the New Trier Math Flacement Test (NTMath!. These
data are given for three clasees, the New Trier classes of 1289,
1290 and 1991, (Thess classes  left the 8th grade at WJIHD in
Spring 198%, 1935 and 1987, respectively). All scores are
reported in stanines. SCAT and NTMATH scores are based on the
norme established for students entering New Trier, ISRT scares
‘are based on national norms for affluent districts.

¥

WIHS GRAD  NT &RADLD ISRT SCAaTVRE SCATANT NTMATH
Eo (ED] Bo Bl Eo 51 Ea Gl
1985 1989 4.8 .00 2,18 5019 5,49 5,00 5,35 5,27
1286 1990 4,70 5021 5,00 5010 3.08 4.62 5016 D021
1987 193 0 T 1S 4097 5,27 SDL08 TLO3 4.94 TLULT

The ISRT zcore is the Total scora, a combined VYVocabulary and
Comprehensipn Measure. 5CAT scores are reparted by subtest, the
verbal portion (8CATVRED and the gaantitative section (SCATONT).
Suores are reportaed separatelvy for bovs  and girls. Special
education students are not included in these figures, and the
NTHATH scores for ali students (including thoze without algebra
in WIHD) are usad.

In every case, WJIHS studentz are at or above the mean for
other students srltering  MNew Trier or for students from
communities similar Lo Wilmethe, in only one case doss A group
mean fall Far snowgh below  the school mean Lo be considered
significant (Giris SCATONT scores, 198&671%50)., In SEVer &l
cases, the group maans are substantially higher than the average
for the total popuwlation (Girls  ISRT  for 1990 ang  19%1: Eovys
SUATVRRE for 198%: Sirils  SCATVRE ror all vears: Royvs SCATONT for
1989y Boys NTMATH for 198% and 19903 and Girls NTMATH  +or all
Vearsi . Al obther yearly variations are well within normal,

wpected ranges for this age group.

Further anslysis will be forthocoming as scorss on additional
classes become availlable, but one trend is worthy of zome note.
Inspectiaon of wvar:ance estimates suggests that the students are
mor e homogenous an verbal measures than they are on
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gquantititative measures. Irn other words, they are more alike in
their ability to read, write and gpeal than 1n their ability to
urderstang and psrform mathematical cperations. Thig retlects

the hionly verbal nomes from which the childres come, the early
and successful emphasis upon reading, speaking and writing in the

glementary grades, and the emphasis placed upon vero gi11ls
tespecially reading and writinsg: ftnroughout the }unior fi1gh
Curriculum. Because of the specialized nature of mathematics, 1t

is taught as a relatively 1solated subject (although there is
some attention giver to it in sciencels thus, it doesn 't have the
same high profile in the school that wverbal skill  does. The
result  is  that matnematics achievement, while verv strong, 1%
more variable than the cther ach:evement measures.

It iz al=ec important to note that the girls from WIHS defy
the naticonal *trend toward achievement decline in mathemnatics at
the junior high level. The performance of girls in matrnematics
remalins versy strong on paswres (SCATONT andg NTM&T

[
ml
o
=)
3

The school mas srzated an sgromg record of acresvement even
when measured against the most cemanding norms availacles —— other
commurlties likbe wilmetie., The reazons for this are found in the
strong emphasis upan atsdemic  subiecte 1m0 the currizulum, the
strong  support for achilavement  found  in the  home,  and the
businezs-11te atmospheres maimtaines bv teachaers And
agmnistratersg in the zchnocl. It does wrat schotle are suppozed

s =marter.

to ooy mabke stugent
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STEFF &MND FARENT ATTITUDES TOWARD SCSHOOL

Ir order teo determins stadtd and parent attitudes toward the
schonl . two paralledl irnstruments wers created. Thizs permitted
both the descripticon of asttitudessz for =ach group, and tne
comparison of attitudes across gQroups.

Each instrumert Was comprised ot several s=cales:
Satigfaction with tihe School. Home-School Relations., Activitwy
Frograms, Academic Frogram,. Teachirng., School Climate, and Support
Services. The i1tems comprising acn factor are listed below =ach
SUrVEY.,

SATISFACTION, Teh Srvy  FPar Srvy
In general, mv experience with
this school has besn a good one, 1 1

I have poor commuenication with tne Tsachers
at this school. 10
I have poor commumliocation wi #
this sehosl. 2

Y
fun
o
t
o
Hi]
i
1
Hi
-+
bt
1t
rt

HOME-SCHOOL RELATIONS,

The teachers and orincipal of this school are
=

i . [ - & Fa] 2oy
Clent LU0 sUuEsLL0nE Trom Darents. 11 g 1

Fast teachsrs Jon 't want to Se bDotnersd by

parents coming to s=e tham. 12 20
I can pno littls to improve the schools. : 18

1

Ih

I+ I disagres with the prain. there 1z 1ifitle
I can do. 0

ALTIVITY FROGRAM.

The esxtracureis program io This school LS

Therzs snouwlo be mors ooporitagn oo partigipats

i organiced, conpst sports., . =
Sporte and games take up too meech time 1n school. 20 21
Students often speab of participsastion in after-

scrnool activities. 25

I am satisfied with the extracurrig activiiies
offered at thie school. 24



ACADEMIC FROGRAM.

This school offers =2 broad range of
: gducational opportunities.

Mozt inmstr programs in this school offer useful

knowl edge or develop useful skills,

This school does an adeguate job of praparing

students +or the next grade level or schocol.

This school does excellent job of helping students
to discover and develop creative abilities

- Students work with current materiales and modern

equipment im this school.
Y

The curriculum is doing an adeguate job of
meeting the needs of stodents,

Students nave access to variety of regources
materials.

Studentz ars given too much nomework.
Wnat we they teach students is out of date.

Not enough time i3 spent on the basic skills.

TEACHERS ARD TEACHING
Teachers ares clear about =Mpectations

Eest way to 1mprove schools is to train teach
better. '

Teachers who are friendlyvy cannot contral students.

CLIMATE

This school puts too much pressure on students.

Grading 1o of value hecauss of the competition
it creates amohg students.

Students are excrted about and giscuss school
activiies 1n school.

CTeachers have too little +resdom on matters
such as cwric, tewtbooks, discipline.
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SUFFORT SERVICES. ' Tenr Far
Students with amotional or behavioral problems
get littls help atv this school. 10 11

S Gtudaents can get special he2lp when they meed 1t. =21

DATA SUMMAR

sted below are the mean responses  Tor 2ach  group on esch
facktor. Factar scores were created by aggregating responsss to
exch i1tem assoclated with =ach factor. anmd computing a msan scors
for =ach factor. Sroup means ars based on the responses Lo eacn
item comorising the factor for that group: comparisons  are Dased
griv on those ilitems which appeared in parallel form on both
GLImVEYS, Lower sCcorss indicate more agresmnsnt with  the
statements on  the instruments. and ogenerally more favorable
attitudes.

Faotor Farents Taachers Combined
T n eouais  am T =TT T Tize
Satizfaction 228 2.42 2.34
Home-Schiool ReElat 2.78. ¥ 2.5 2,66
Activity Frodram 2.58 Y- : 2.6l
Frogram 2.273 2.14 Z.1%
Teachers/Teacoing 2057 #* 1.73 2,52
Scheool Climaste 2.9Z * 2.7 2.081
Bupport Services R * 2. 50 2.384

+ imdicates

grnificant differsnce otetween responsses of parent
SEDUD S0 '

e aroup talphs = 00,

Both % ang parents are generalliv garisfiss with the
Bohool gbf Doth  indigate tThat the commurmication beEtween
1

Fome and iparent  1tem 149) ana amana the statf (teacher
item 9 could be i1moroved. frfmide from  that. both parents and
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1.532, res the school. Thers 1w 0o statistically
sigrifiocant  difé g betwasrn the lavels of satisfaction
repartec ! chers

that regmr*ﬂd bv TER
1

Farernn CEAGONADlyY

intlusrnos ¢ progran. hav TEnid nooAacr
statamea! "reachers and the primgipal are  opeEn TO

- e o

sugnestianas’ From Darenta (mean 2T S.220 and disaares wiith the
statement Thalt "I can do little Lo improve tne school (2.84) .7 or
=]

"Most tzacrhers don 't want to be bothersd oy parents coming fto see
them (Z.%92)." Tanchers, however, di+$ar from these rezponses
somewhat . put onlv  to agree more strongly with the statement
abomut the =chocl ‘= openness to parent sugeosstions, Their score
on fteacher rereaptivity to parent wvisits (2093 is  =almost
identical to thme parent score. _

Botn teal maresnte are satisfied with the activity

1t proviges sutrticlent  wvariety,

for particicstion, and sxists  in
whaen viewsd against the ascadem: o

~amots an item of considerable s
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instrument, examination of the variance (standard deviation) for
sach ittem suggests that these opinions are relatively nomogenous
within each group. In most cgases, the standard deviation is
equal to less tham one Likert scale value, and it's usually much
less than that., In other -words, not only are people pretty
satisfied with conditions in the school, the satisfacticn is
fairly wide-spread among moast of the respondents. Some ot this
outcome may be attributed to a response biag (1. e., people who
like the school are more likely to return surveys), but these
findings confirm  the interview results as well. 3Satisfaction is
pretty high. There are specitic problems that need attention,
but both the parents and the teachers think the school is
essentially sound. In its most important dimension, the academic
program, both parents and teachers are pleased with the school.
That is the most essential indicator of the institution’'s overall
-health. .

-
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STAFF ATTITUDE TOWARD SCHOOQL

18
School CostH S Date Juwme, (997
~Grades in which most classes are taught? 6)/5\[3 ) {please circle) Your Sex M OF
(L2t 2% s (e

We are interested in getting staff opinions about schools in which they work, The information ebtained
will be used to help us make decisions which will evaluate and compare the learning climate as we move to
middle schools. As you will natice, your name is not to be written on this form, so please be completely
frank with your answers. For each statement, circle the letter at the left which corresponds with your
feelings. Thank you very much for your help.

Strongly Strongly
Agrea Agree Disagree Disagree
SA
: O & & 2
(l. SZ) SA A D SD 1. Ingeneral, my experience with this schoal has been a good one.
(’L; lg) SA A D SD 2. Theextracurricular program at this school has sufficient variety, scope, and quality.
(!.5‘7) SA A D SD 3. Thisschool offers a broad range and variety of educational opportunities.
([_gg) SA A D SD 4. Mostinstructional programs at this school offer useful knowledge or develop use-
ful skills,
(l. gs') SA A D SD 5. |feel that this school does an adequate job in preparing students for the advanced
work at the next grade or school.
({, (08) SA A D SD 6. Thisschoo! does an excellent job in helping students discover and develop their’
creative abilities.
(l-"”) SA A D SD 7. Teachers at this school are clear about what they expect in assignments and tests,
(3 00) SA A D SD 8, I believe that this school puts too much pressure on the students,
i
fz 221 SA A D 3D ' 8. I have poor communication with the staff at this school,
WSy
'535,) SA A D SD 10. ! feel that students who have emotional aor behavioral problems or cpema[ fearning
. problems get very little help at this school.
', 0‘[) SA A D SD 11. The teachers and principal at this school are open to suggestions put forth by the
) parents.
g ('Qo) SA A D SD 12. Students work with current materials and modern equipment in school.
(—f.q-;_) SA A D SD 13. Gradingis of value because of the competition which it creates among students.
r” 8‘4} SA A D SD 14. | feel that the curriculum at this school is doing an adequate job of meeting the
e needs of the students,
(( -10) SA A D SD 15, Students have access to g variety of resource materials in school.
(“3,0‘4*) SA A D SD 16. Swudents are given too much homework.
‘g ZS) SA A D SD 17. Studentsare excited about and discuss school activities in school,
\ L}
'3:1{'() SA A D SD 18. What we teach students is out-of-date.
L
(Z.‘f-'j) SA A D SD 19. Most teachers do not want t0 be bothered by parents coming in to see them.
(3 M\ SA A D SD 20. Sportsand games tzke up too much time in the schools.



O O o o

: Stuengly

SD
sD
sD

sD

: Etrongly
Agree Agpret Dissgree i Ditsgree
“EA A . D BRI * R
21. Students can get special help when they need it,
22. Not enough time is spent learning the basic academic skills.
23. Students often speak of participation in after-school activities.
24. ! am satisfied with the extracurricular activities for students offered at this school,

.
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'PARENT ATTITUDE TOWARD SCHOOL

School WIHsS Date Juwn e, 1937
. e I T # £
Student's Grade Bt tet 27 Student's Sex Sale ST

We are interested in getting parents' opinions about schools which their children
attend. The information obtained will be used to help us make decisions which will
improve the learning climate of your child's school. As you will notice, your name
is not to be written on this form, so please be completely frank with your answers.
The information asked for at the top of this form will help us determine if there are
any differences of opinion between parents who have either boys or girls in the
school or who have children at different grade levels. If you have more than cne
child at any one school, fill out only one form. If you have children at more than
one school, please i1l out one form for each school. For each statement, circlie the
Tetter at the left which corresponds with your feelings. Thank you very much for
your help.

i) G
STRONGLY (2) (3) STR(O GLY
AGREE AGREE DISAGREE DISAGREE

A B c D

. )A BCD 1. In general, my experience with this school has been a good one.

(2.1Q)A BCD 2. The extracurricular program at this school has sufficient

variety, scope, and quality.

( .QS)R BCD 3. 1 feel that there should be more opportunity to participate in

organized, competitive sports at this school.

(Lg{)A BCD 4. This school offers a broad range and variety of educatianalr

opportunities.

(Lg() ABCD 5. Most instructional programs at this school offer really useful

knowledge or develop useful skills.

)A BCD 6. I feel that this school does an adequate job in preparing students
for upper level high school work.

(LJQJ ABCD 7. This school does an excellent job in helping students discover

and develop their creative abilities.

éb'&S)A BCD 8. Teachers at this school are clear about what they expect in

assignments and tests.
ABCD 9. I believe that this school puts too much pressure on the students.
ABCDO 10. 1 have poor communication with the teachers at this school.

ABCD 11. 1 feel that students who have emotional or behavioral problems or
special learning problems get very little help at this school.



13.

14,

15,

16.

17.
18.
19.
20.

21.
22.
23.

24.

25.

26,

21.
28.

29.
30.

STRONGLY STRONGLY
AGREE AGREE DISAGREE DISAGREE
A B C D
12. The teachers and principal at this school are open to suggestions

put forth by the parents.

Teachers at this school have too little freedom in such matters
as textbook selection, curriculum, and discipline.

Grading is of value because of the competition which it creates
among students,

I feel that the curriculum at this school is doing an adequate
job of meeting the needs of my child (or children).

The best way that poor people can get ahead in life is to get a
good education.

Most teachers probably like quiet children better than active ones.

I can do very little to improve the schools.
What they teach students is ouf«of-déte.

Most teachers do not want to be bothered by parents coming in to
see them. ‘

Sports and games take up too much time in the schoois.
Students "cut up" so much that teachers can't teach.
Not enough time is spent learning the basic academic skills.

The law should be changed so that boys and girls would have to
stay in school until they complete high school.

The best way to improve the schools is te train teachers better.

Teachers who are very friendly are not able to control the
children.

Hﬁen children do not work hard in school, the parents are to blame.

Most kids who can do the work are able to get to college if they
really want to.

Most children have to be made to learn.

If I disagree with the school principal, there is very little that I

can do.
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Wiimette Junior High School Library Report

The following report is divided into four major
sectiongs Organization, Instructional Program, Collectlion
Development and Maintenance, and Utilization. Each major
area is subdivided into Description, Impressions, and
Suggestions for Consideration.

I. Organization
A. Physical Organization of Facilities
i. Degcription

The Resources Center is eszentially three areas: the
first room off the main entrance contains the students’
circulating bookK collection, the charge desk and sta+¢
office. A center area contains student seating, one bookcase
(3 shelves) of professional materials for teachers, vertical
file cabinets, and curriculum materials on display for
“adoption.

A third area houses the AV software collection: 3 high
shelving units with Kits and numerbus shelves along the end
wall with 8mm film loops. In & corner of this third area is
the reference collection, consisting mostly of current sets
of encyclopedias (8 sets, coprright dates from 81 to 84).
Thig third room zlsoc contains seating at several tables.

Windows that open onto a courtyard make up one wzll of
the Resource Center. In the middle room are 2 conference
rocmns, which have been turned into office space for the math
teachers. Pieces of equipment lean against carrels and
walls,

2. Impressions

The library is very cluttered-looking. Fat expressed
this as one of her biggest frustrations this year. Lack of
space and the removal of the conference rooms from the
library’s use have left no room for storage of equipment or
sof tware.

The potential ovpen feeling that could exist from the
windows and courtyard is cut off by the high shelving. The
Av shelving in the 3rd room blocKs the entire bank of
windows, The shelving in the first room is so high and the
lighting 8o poor that it is hard to read some of the book
titles on the spines. There is little seating in this room,
and few displays of books, although some student work is
displayed on walls,

3. Suggestione for consideration

22



The librarian expressed frustration over the 23
difficulties of supervising such & spread-out place. She
said that theft is becoming more of a problem due to lack of
supervision and the many entrances. Re—arrangement of the
current facilites according to function may help,
specifically:

1. lTower the center, free-standing shelving in the first
room. I{4 thigs eliminates needed book space, make thig a
“reading room" with only the fiction collection and student
seating, both tables and couches that are spread throughout
the center. .

2., make the center room the primary "research room® for
students. Move the non-fiction cellection, and the reference
collection here. (The reference collection currently is as
far away from the card catalog as it can get. By being
around the corner, it ig totally out—of -view of the staff.)

3. Move the card cataleog to a central pogition between these
two rooms. Studente will then have all their non-fiction
book and reference collection items in ong spot. The current
periodical shelves are between the 2nd and 3rd rooms, and
could remain there. N

4, Shouyld the Discovery Center need more access to the
reference books, split the encyclopedia sets and leave half
where they are,

S. Lower the AV shelving in the 3rd area to expose both the
windows and the entrance onto the hallway, which is now out
of view of the staff. Since space is so tight, weed the
collection and move remaining iteme to lower shelves and
inta the corner area where the reference collection is now,
or consider moveable shelving.

4. Return the conference rooms to the library for student
and faculty small-group work.

7. Concider eliminating the professional collection. It is
extremely small, and titles are outdated. A central
professional library at central office may combine resources
more efficiently. Curriculum guides should remain in the
library, with the elementary ones added, as well as those
from the high schools which students at «iimette will
attend.

B. Personnel Organization

1. Degcription

One professional and | 1/2 paraprofessionals staff the
main library (exclusive of the Discovery Center). A few



volunteers provide help with shelving and typing. Both ' 24
parzprofessionals are certified teachers., Pat expressed
frustration over inadequate staffing to provide the programs
nesded and wanted by the staff and students.
The staff is centered near the entrance of the first
main library ares, where a windowed workroom provides some
viglbility onto the floor. The circulation degk is outside
the workroem and the library’s computer sits behind the
circulation deek.

2. Impressions

From Pat’s descriptions of duties, the
paraprofessionals are not being used as effectively as they
could be. With additiconal supervigsion and individual student
help needed, the sKills of these trained teachers should be
vtilized., One aide spends much of her time typing up tables
of content of magazines that are not indexed in Abridged
Readers Guide, when perhaps she could work more with the
Kids and free Pat for more professional duties.

3. Suqggestions to consider

1. Establish a checi{~out table at a central place, perhaps
near the card catalog. Teach students to check out their own
books, freeing a library staff membeér from having to remain
atl the desk.

2. Prioritize a1l the duties now performed by the support
staff. Some may be unnecessary or could be streamlined. For
instance, if¥ scome iype of access to un~indexed magazines is
congidered crucial, consider: Buying the complete Unabridaoed
Readers Guide, checking with each individual publisher to
see if an index is compiled for that ltitle, xeroxing the
contents if necessary.




I1. Instructional program
6. Description

The main 3=year instructional emphasies ie on the use of
the ahridosc Readers Guide, No formal library instruction
existe per se,. Lezrning Center objectives are written into
the Language Arts curriculum for elementary and junior high.
Pat said she provides instruction in gspecial materials as
needed by studenis as they are werkKing on projects. Often
reading teachers may assign "treasure hunt" exercises which
involve using the library,

At the end of the 8th grade, students have a combined
social studies~language arts term paper., Other mini—-papers
or projects are introduced at éth and 7th grades. At the
request of faculty, Pat may introduce books on a given topic
for a booK report. She said she does little book-talking to
introduce new bookKs, and no reading to the special education
classes (5). This vear, the special ed classes have had a
regular library time and a job~interview project in the
library.

B. Impressions

The lack of time to work with students was one of Pat‘s
biggest expressed frustrations. She feels the need to'do
more instructionally, but because of lack of time, and the
administrative activities that have to be done daily,
instruction often is neglected.

She said she wished she had time %to run special
geminars with the students on various topics.

C. Suggestions for consideration

1. as suggested above, allowing the aides to assume more
supervisory and one-on—one help would free Pat for
small-group instruction,

2. focusing for three years on the use pf Readers’ Guide is
limiting for the library staf+. Perhaps extending this into
the use of indexes in general would allow for exploring the
special reference titlest indexes to Current Biography,
National Geographic, and many other special tools could be
taught. A natural tie—in would be computer—indexing based on
computer databases which the students could develop from
their reading. As telecommunications is being considered for
next year, students could be exposed to basic indexing
principles before going "online."

3. scheduled book-talks that would introduce students to
good reading and literature beyond the regquirements of book
reports could be presented weekly to classes., Pat expressed

25
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the hope ofﬁaetting to Know the Kids better——sharing books
may be & good start.

4. attendance at grade and or department meetings. Pat said

she hoped toc attend next year to Keep in touch with faculty
and their zssignments,.

5. monthly meetings with district librarians may need to be
expanded to the high school librarians., FPat said several
times that ghe wagn’t sure what was being done at New Trier
in certain areas. Communication may help guide the junior
high instructionzg)l program.

6. extended time in the summer would give the library staff
time to catch up and plan for the next year :

26
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111. Collection development and maintenance
&. Description

The technical processing is done centrally for the
district including the ty¥ping of orders, cataloging and
processing of bocks and Av software. Equipment is repaired
through the central office and & computer software
collection is maintained there zlso,

A specific written collection development policy does
not exist for WIHS., Pat ordér items as requested from
faculty and maintains a "wish box" {or both students and
staff. She maintains a balance across the curriculum,
spending some money in each area each year, Some years a
written request for sugoestions has gone cut to faculty.

The district budget is $7.00 per pupil, suppiemented
with federal funds and special gifts from the PTA. Pat
spends federal money on the reference collection, Her budget
is stretched even farther by having to buy computer
sof tware,

The collection is inventoried on a rotating basis, 1/3
‘each year. Weeding is done during gpring inventory.

The students’” circulating booK collection contained
both casy~to~-read and difficult bococks. Books on women’s
studies, different religious and ethnic groups were
up—to-date. The titles on space, a part of the science
collection, were dated.

B. Impressions

The atmosphere does not seem to support pleasure
reading. Although the collection is adequate, 16,000, there
are few current paperbacks (a few are shelved at the
cpposite end of the library, completely removed from the
remainder of the cotlectiony., Since inventory was being
done, perhaps displars of popular fiction or award-winning
titles had been re—shelved.

Circulation is very low (see attached monthly reports).
In February, 1987, only 538 books were checked out to
students and in March, 1987, only 5%2. One way of looKing at
this is that 200-300 students fail to check out even one
book a month. Pat said that students did use the public
library and had money to buy their own booKs.

The reference collection is weak. It relies heavily on
encyclopedias, and many standard single—volume special
titles were missing (Who Was When; Readers’ Encyclopediaj
handbooks of coin and stamp collecting, etc.?. Current
Biography ended in 1983 and only one volume of Something
about the Author (biographies of authors for young peopled
was on the shelf. BacKk issues of almanace were missing (Pat
said they had been taKen) and there was only one atlas with



current census figures, a too-small $x12 inches. No atlas
stands were around that 1 saw,

C. Suggestions for consideration

1. allocate a certain part of the budget to the reference
collection for the next 5 years and concentrate on areas
that are of special interest to students and which may help
students as they move into high school. Special reference
books could then become an additiconal focus of the
instructional program and learning to use their indexes
could be integrated with the periodical indexes.

2. although the periodical collection is exceptionally good,
2 substantial part of the budget ($1500) is spent on this
segment of the collection. Pat expressed the concern owver
rising costs for all materials, so perhaps thes periodical
collection could be cut bacK, eliminating those titles that
are not indexed, thus saving both money and the time now
spent typing up tables of content.
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IV, Utilization

A. Description

Studente access the library through their
regularly—scheduled reading classes once a weekK. They may
aleo come with teachers as a ¢lase to work on special
projects or may be sent on a pass for part or all of a
period. The library ics ctaffed by one of the
paraprofessionals from 8:00 am until 4:30 each day, so
studente have accesgss before and after echool.,

Unfortunately, most classes that were scheduled to
visit the ltibrary during my cobservation time were cancelled
due to movies, special programs, and other pre-vacation
activities., I regret not having the opportunity to view a
"typical® day or talk with students and teachers using the

center.,
B. Impressions

The attempt is made to makKe the center accescible to
students and teachers, during, before, and after the school
day. Students who were in the center seemed at ease and
talked comfortably to the library staff. ' .

»
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Librarian: QFES{fihLL_&kW

MONTHLY REPORT - RESOURCE CENTERS — DISCOVERY CENTER

30

EELkDOJALQJLg4 }C?S;ﬁ
to:

School: LLISWFPES Week of:
i " . - - HONT
Description of Services WEEK 1 WEER 2 WEEK 3 WEEK 4+ TOTS
PN - A 2. el
“':)'/R."‘ /5’ /‘? - /// "2%;(," /2.(_) '7(?_5..1/2{,

PUPILS -
Ciasses-scheduled: instruction,’
book seiection, story/AV, other.
Hinimum 20 - 30 min. (#of classes)

6T

T 1

b9

5:7\

Classes-non-scheduled: reference,
other. By specia! arrangement.
(Count group of 1/2 class here)

Small groups: research, educational
james, enrichment, cther.

Grp

////T;div.

<
(2 cr more in group) Ind. prejects 357D N6 (T3 Yﬂ:)
STAFF
Conterences. (Flanning instruction 2L 5{[ S o
or units of work with teachers) :

sathering materials. {(Per teacher

‘equésts, not amount of materials)
Seneral curriculum development.

\Y Fquipment maintenance. (Request
‘or service. Does not inciude re-
vairs sent to 1MC)

COMMUNITY, OTHERS

‘olunteers: Great Books, extended
nrichment®, tutoring, other, *With-
wut special teacher. (Use of faci~
ity counted only when librarian is
nvolved directly)

U

isitation to the Resource Center:
arents, professicnals, other.

Open houses counted singly) "C"
:low slash in box=parent conference.

CULATION OF HATER1AL§\%%1[gCCh}:Q{5 ty s RO le T 13

s cheched out in individual™schosTs

ook - pupils | XD 019 ! 'S5 T S

on-book - Pupils 27 2] 2 Pl 12

ook ~ staff Lo | O 3n | ) P
A . b 3 | a2

an~boolk ~ cstaff

&
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MONTHLY REPORT - RESOURCE CENTERS ~ " 1SCOVERY CENTER N cﬁ\ iy
to:

School: (AT S Librarian: Yoy sa Week of:

"'D“:'.

Description of Services WEEK 1 WEEK 2 WEEK 3 WEER 4 | L

Dz Dy | Pl s i Fee| s Phe s -y

- PUPILS
Classes-scheduled: instruction,

book selection, story(ﬁf. other. L* g Lj i [ gr 272 o 57 oy

Minimum 20 - 30 min. (fc classes)

Classes-non-scheduled: reference,
ather. By special arrangement.
(Count group of /2 class here)

Small groups: research, educational Grp)/////
games, enrichment, cther. 1$s

. yd
(2 or more in group) Ind. projects Indiv, 237) 2EM T 13 s
0 STAFF
Conferences. (Planning instruction - 5 Ve
or units of work with teachers) 13' %? ]’EB F7

Gathering materials. (Per teacher

requests, not amount of materials) Eﬂ wZ } S
General curriculum development. - -
AV Equipment maintenance. {Request L} )

for service. Does not include re- I e 2 &

pairs sent to 1MC) !

0 COMMUNITY, OTHERS ;
Volunteers: Great Books, extendsd
enrichment*, tutoring, other. *With- '
out special teacher. (Use of faci- s ,15 2. EB 2 i’
lity counted only when librarian is '
invoived directly)

A

Visitation to the Resocurce Center:
parents, professionals, other,

(Open houses counted singly) "C"
below siash in box=parent conference.

{RCULATION OF MATERIALS /Yot -licaly | 57 i | 43 12 IR
As checked out in individual schools
Book - pupils \25] P29 |53 ] 7 Gz {g.l
Non=book ~ Puplls ‘ H 2 | “* pa o
Book - staff ‘ > L O } _M%F N R
- Hon-book - staff , ' 5 /L) /t# E; A -




Wiemerre PusLic ScrooLs :
DISTRICT 39, COOK COUNTY ' . : 32

v ' 6153 10OCUST ROAD WILMETTE, HLINOIS 40071 N2 Tsb-2450

JQQB TITLE: Resource Center Teacher

«PRIMARY RESPONSIBILITIES: The primary responsiblilities of the resource center

teacher are administratlve, Instructional,
consultive, and professional
for the Library/Media program.

IMMERIATE SUPERVISOR: Buillding Principal.
CT S Vv Assistant Superintendent and Coordinator of Media.
ASSIGNED RESPONSIBILITIES:

'1. Administrative Responsiblilities:

A. Provide and maintazin a balanced collection of materials and
equlpment py:

ST WO

Provide. an,

Mo Ow

2. Instructional

. Reading preofessional journals.

Conferring with staff regarding needs and previewing materiale
Inventorying materials and equipment.

Planning the expenditure of funds with buillding principal.
Previewing prospective acquisitions.

Selecting and equirlng materials.

Coordinating and scheduling of programs.

Circuiate materials and equipment.

organized and pleasant atmocsphere in accordance

with establ ished standards.

Video tape programs from the New Triler Tﬂlevlsxon Cooperative.
Supervise personnel.

Responsibilities:

A, To the staff.

i. Orientation to the Resource Center,

a. To
b. To
c. To
d. To

acqualnt to staff with the physlical faclllitles.
explaln programs and services,

explain procedures.

Inform the staff of other educational faclljties

wlthin the district and comnunity.
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2. In-service.

a. To instruct In care and use of audio vigsual/medla
eguipment.

b. To suggest materials and compile blbliographies.

c. To provide speclal collections.

d. To design and help in production of instructicnal
materials.

e. To lnform the staff of the resources available by
exhibits and displays.

f. To arrange for previewing sesslons.

g. To provide medla instructlon in the classroom.

h. To facllitate and implement classroom programs.

B. To the student.

Resource Center orientation.

Cere and use of audio visual/media eguipment.

Individuallzed libary and research skiltls.

Literary appreciation.

Critical evaluation of materials.

Reading guidance.

Seminars anhd workshops.

Disclipline.

Fostering independent study skilis.,

Individuallzed instruction.

Service to the child who needs more individual attention thar
can be provided in the clagssroom and who will profit from suct
an experlence.

+

.

[OPRES
OO S DN -

.

3. Consultant Responsibilities:

A. To the staff.

-

1. Consultation regarding materials and audio visual/media
equipment.

2. Consuilation on specific programs.
3

Communication of progress, problems, and achievement
of students.

4. Particlipation in curriculum planning.
5. Consultation on use of facilities.

B. To the community.

Confer with parents at Open House or by request,

Cocperate with the P.T.A., Volunteer Pool, and Student
Enrichment Programs.

Cooperate with the Public Libraries.

Partliclpate in Open House and other school functions.

Dffer services to community organlzations where appropriate.

0 o W ) b
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Personal! and Professlional Responsibilities:

N . + .

L

HEQ MW OO

J.

Maintaln ethlcal relatlonshlps with co-workers.
Participate actively In profegslional organizations.

Read profegslional journals and periodicals.

Attend professional meetings, conferences and appropriate
visltations.

Maintaln professional conduct and appearance.

Honor confidentiality of knowledge regarding students and
teachers.

Malintain rapport with the total school community.

Practice Impartlality toward the total school community.
Continue personal educational growth by remaining receptive
to new ldeas and pursulng further knowledge in all related
fields.

Accept responsibilities toward others in our field.

Perform other duties and assume other responsibilitles that may
be assigned by the Assistant Superintendent In agresment with the
building principal !n compliance with current teachers’ contract.

1987



STUDERNT ATTITUDE TOWARD SCHOOL

Student etititude 13 neot closelv  connected it actual
achievensnt, DuWt 1Y dose predicit oz student s dnclination Lo
approsch or avoid &

alhtitude towsrd so ' { . oo

helps  bto oredict o fruburs elective oeheavior among

oniy 1n later school experiences. Dwlh in iater lifs as  well.
other words, & studsnt who has regative attitudes

may do guite well while required toe attend, but may aveold tormal
education in later life.

ol st smenhoor ®

in order fto suwwvey student  atiitudes, an instrument wa=zs
created which messures geEneral attitudes towsrd sducation as wWeill
az specific sttitudes ftoward school practices and personn
results of this zurvey are pressentesa on the last two pagss 0f
thizg secticon. The responses 1ndicate the mean resporse $or @ac
grade level to zach item. Thess meganzs show the placément of the
group s sttitude on the following scale:

i1t

)

....i i

o
s IR (H

Strong Agree fAgres Mot Sure Dissgres 8Strong Dilisagree
! = = a4 o

Thus, a lower =

A total ]
sovernth graders
inciudeaes in nhe

more agreement with the item.
were surveysd, S50 sixth graders, BX
hth  graders. ALl responses wers

SUMMARY

ALl Qrouns aqres, substantiallv, with the +tollowing
¥

statemesrnts (mzEan of 2.8 o lsss

i

e 1 My besorars,

. I like most o my school subiscos,

11, Mozt teachsre Libks me.

Z. 1 feesl hapoy i trnire sonool.

14, There is Loz cf owork 1ln sshosl.

1. T will when 1 don’'t havs to go to school

35
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All groups disagree. substantially, with the following

3.8 ar greatsr:

&}

statemsnts (mzan

¥

1. i am happy whers the sohool davy bzalns

2 thing important in school.

4. There showid bg no such Thing school.
= b
8

. Semool work is interesting te me.

. Everyrhing about school 1s boring.
10 Mozt of the things we do 1n school are fun.
14, I look 4forward to going to school.
17. Naorne of my teachers really listen to me.
21, Most teachers don’'t like kids.
22. 1 miss school in ths summer.
24, 1 zes no use tor what we study in school.
27. 1 like to work in school.
2%, Sohocl is awful,
1. I Ffesel good when my teacher is close by,
ZTL. 0T tell omy dfriends that I like echool.

ToH, 14 I were a teEscher., I would want to be like the
teachers 1 have.

E7. I 1 had my ohoics, I owould not oo to this school.

G4E. GOl

ing to schoonl 13 a wasts of Lime.
Z. 7 iike to resd my school bonbks v homne.
46, I likeg to do @y math problems.

All grouns  are fundamentally unsure or undecided about the
foliowing statements:

Temachars sre fair. .
I fesl oood im school.
I wizsh 1 had difdzrent ftganchers.
i like fthe wav my teachers tescn fthsir classes.
Zohool o is fun sost of the time.
O, My tddchers are usuaily hapov.
IS, It 1s Ffun to learn.
44, This is the best school vesr I have sever had.

Developmental didtferencsEs among tTne groups are reflected in
the feollowing resposss?

Sinth graders fEhyaioal education is one of bthe
2 I libke Dest 1 ," whils seventh gQraders were

rided about it, and eighth graders disagresc with the
tanment ouits strongly. )

Eighth graders wore more 1ncliosos o agrees wWith ithe
xment, Y1 nate to rzad oy school boob othan oiiher sinzth or

- LT
sevaenth graders
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Eighth graders tended to agree wliin the statement, "I would
like to have my itsechers as my friends,” while sixth graders are
undecided about the =statement, and seventh graders relject it
nuite strongly.

. : DISCUES IO

Bifudents clearily  value educsaiion  and the l2arning in which
they are @Bnodaged,. Thesy  soc@pT 47 ta Buch RS, R -
importart to o to school,”  and  reject indictments such as,

"Going to school i & waste ofr Lime, ' or "I see no wse for what

we study 1in BuﬁQOl This responzes indicates very clearly a
general value set tna 1s profoundly svident 1in the Wilmette

community, one which is reintorced both in school and at home.

At the same time., howsver, students do rmot value very hiaghly

%
some of the actusl school sxperisnces  thney have, Thaey tend to
characteriz their schosl work  as boring, too burdensoms, oot
fium, and ul++1rulf While some of this attitude can probably be
attributed to adolescent angest, =zome also results from the fact

that students perceive much DT Tl

2ir  schoolwork as drudasry.
Therefors, studentse can zgre2e with fThe

sratement, "I lizxe most of
my schaool sublectes,” and, at the sane t1 me, be wunswa that "it is
fur  to  learn.” Irm  short, studente sesm to have generally
positive attitudes toward the school because of a general value
set, rnob Decauss  they  are gspecially fond of  the specific
ACAdRNI T BERSErLENCss LheY Nave Thers.

The students are a me fact  theat toevy like
their fteachers  and belisve tThat thelr acherzs like them. They
agree wilth the speci+ic statemant, "1 like @y teachers," and
with others such =25, "Most of the tzachiers here arg friendly.”
At the same time, however, they {find their teachers demanding and
they do not azlwavs approve of the way ?hair tTeachsrs conduct
their czlasses. Thay are i about  whether or not,

"teachers ars fair, ' of i+ < may ‘my teacners= teach
thelr clazsses..” LLnermll.. they disagreese with the starement, YIf
I wers & Tsacher, I would want <o e likse tne tsachers I nave.,"

Much of this response comes from & natural tendency in all of us
to be “armohiadire gquartsrbacks, and critiquﬁ professional
.per%ormaﬂﬁﬁ“¥wﬁm the safety of the =zidelines, but soms of the
attitude also results from  what the students consider to be

sasaentially uninteresting atal=31

A curious gutoome is worthy Students did
riot know if thesic © T matter of some
imterest hecadse 14 ations, all of
bhem unplesrsant, ) Rappy and oniv
PEr T Ly o vi ET Taachers SrE
Rappy & SrTEN LT studants

Frad mot thought abou
e moment  They wers

tiomobe naware

met ountil
shudents
+ wnich I
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in school 1 an enthusiasm for  theilr work, and one of the best
ways Lo learn that is fto sse models of enthusiastic workers,

Specific obhservations are alsoc warranted here,. fs children
ogrow  older, they ?eaame more conscious of their opoogles.
1n@rviore. ﬁimhth q dare clglzLe physlioal g

educstion, while si Tt
; il lut ol AREEE

%} E*Cﬁv-’!’ %

e T

chers mars
favarablv, lomsly winh
adults, partly oecaus nool setting
arid the people in DIt aneLous
aboul golrmo oF F oo sW Trier.
To summarize, 6 e attitudes
toward schocling  and e same Lims,
they are critical me  of which

they percsive 3
Thay libke thair twuare 5, bui would like to zee some changss
that their teachers like them,

1 teaching agproach. They fes

h

i
-and that they are interested in children and teaching. AlThougn

they are not sure if teachers are alwavs Fair (no adolescent is
ever  suwre  1f adults  are  Falr)  and  they find their tzachers
demanding, they are proud of their 555@91 and  would not want to
attand a giffersnt one. They fa=
ALY o o2lil, the students 1
-

EOL
= NJHS and, as lomg as they have
to be in school at all, would r

i
ather bhe hereg than somewhe
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chool (TS _ Date" \Tgﬁ,jg’, (€7

Sex Grade éﬂ'?a g

Directions: These guestions are different from the kind we usually ask in school.

We are interested in how you feel about certain things in school. There are no
right or wrong answers because everyone has different opinuons. Answer whether
or not each statement is true for vou. TFor example, suppose the statement szid,

"1 like dice cream.'" If vou really like ice cream, vou would circle A, STRONGLY .

AGREE. If you liked ice cream OX, you would circle B for AGREE...and so on...

‘Be sure o answer every juestion,

STRONGLY AGREE AGREE NOT SURE DISAGRIE STRONGLY DISAGREE

¢ %ﬁ% A B c D E
3503203, ({ABCDE . L I am happy when the school day begins.

l{.i 4213.9 ABCDE 2, I learn nothing important in school.
S.fi3.413jABCDE 3., Teachers are fair.

38l3913.9] 4 BCDE 4. There should be no such thing as school.
3413313 2]ABCDE 5. School work is interesting to me,
2.812,812,4|42 B C DE «6, 1 like my teachers.
ELERRER: ABCDE 7. T feel good in scheol.
3.213.43.( ABCDE 8. Everything about school is boring.
312502 1AaBCDE 9. I like most of my school subjects.

3.7§3.913. S MIA BCDE .lo. Most of the things we do in school are fun.
9.¢02.0].7.2]A B CDE .11, Most teachers like me.

3482.912.(}ABCDE 12, I wish I had different teachers.
227017 ABCDE 13. I feel happy in thi‘.s school.

2812 2t ABCDE .l4, There is too much work In school.
3ol LEL .G ABCDPE .15, I like the way my teachers teach their classes.
37403.513. ¢ ABCDE 16 ‘I look forward to going to.school.
36/3.5134-|A BCDE .17, None of my teachers really listen to me.

{4 ’l.c? jgjAaBCDE -18. I will be glad when I don't have to go to school anymore.
2ola.l (/A BCDE 19, 1 care about my school work.
ssl‘q};-‘f\l? ABCDE 20, I would like to have my teachers as frienc%s.
hg_ggg‘? 72 elABCDE 4.21. Most teachers don't like kids.

YAy a1 ABCDE 22, I miss school in the summer.

3213483, |ABCDE 23, School is fun most of the time.

3IM3.E{3. (A BCD I;ﬁ 24. T ,see no use for what we study in school.

AMi i 27l ABCDE 225, T am proud of my school.

130303 3514 BC D Jb. I po to school boecause T have to.




E1T1S |
3319482 s|/AaBCDE «27. 1 like to work in school.
_243 Ji2.31a 8 C E}WE - 28. When I need help, 1 like my teacher to help me.
$.313,313.2.]A B CDE . 29. Schoel is awful,
3.0 34V 0.7 BCDE . 30, My teachers are usually happy-
36138 3(_ ABCDE 31. T fecl good when my teacher is close by.
28 S1 L 5jABCD E‘ . 32. Mosr schoolwork is boring.
3.8 393 g2 BCDE .33. 1 tell my friends that I like school.
281794 ¢4 B CDE |34, I hate to read school books..
.‘“1.‘? 2.812.9{ABCDE .35 It is fun to learn.
3.312¢{3,//|ABCDE 36, If I were a teacher, I would want to be like the teachers I hawe
3713813, ¢{#BCDE .37, If T had my choice, I would not go to this school. e
“24]2,913.3|1A B CDE .38, Physical education is ome of the things I like best about schoo:
..L‘? 23002 A BCDE - 39. Lunch is the best thing about school.
25lislaz|ABCDE - 40, Host teachers are hard to please.
AR IAVA: ABCDE .41. 1t is important to go to schocl.
'ij‘{-,’ 5415 1A B CDE 42, Going to school is a waste of time.
3.513.5] 4,6]lABCDE 43. I like to read my school books at home.
PRAENIEN ABCDE .44, This is the .best school yeazr I have ever had.
FRAFNAPN: ABCDE .45. Most of the teachers here are friendly.
.3'1 3.3 *’-{,O ABCDE .46, I like to-do my math problems.
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INSTRUCTION

Instructicon in 14 classrooms waszs observed, using & series of

four rating scales which describe classroom practices and
conditions. These four scales are: Individualization, Cognitive
Demand, Freedom, and On-Task activity. The Findings on inese

scales were confirmed bv shadow—-studies.
Individualization.

Individualization is 1ow. Most students work on the same
assignments and classroom tasks at the same time. Some variation
in time allowed for completion is evident, but the large culk of
instruction is delivered to the Qroup. Teacher assistance is
generally available -during classwork, and teachers are careful
about moritoring student independent work.

There is a heavy reliance on, both iecture amd seatwork to
achieve many learning objectives. Students are given information
which they then must wuse to complete & task, most often by
themselves. There was somge evidence of group work, but
inddividual work is clearly the norm.

This condition results largely bercause of the perceived
homegenisty of ability in glasses. Teachers fesl that the.
students in any gliven group are generally able to complete class
worlk, therefore, they {feel that large group instruction is
efficient and effective. For the large majority of students,
thies is true: however, other students, particularly less able
aones, may be lost in tThe methods commonly in use. This ig
especially difficult +or learning disabled students who may be
mainstreamed into regular classrooms.

Cognitive Demand. .

Cognitive demand is moderate. This means that students are
normally =nosged 1n Comprashension, Application and  Analysis
tasHs. They are reguivred to rememnber information, translate it
into their own words, apply 1t to situations similar to the ones
in which the information was presented, zolve problems in
standard ways, and apply rules and procedures to specific
situations. Occasionally, they must dismantle complex ideas or
concepts to  wnderstand their parbts, relate new material to older
learning, and wunderstand how information is organized and used.

Less emphasie ig placed upon the solution of novel oroblems,
the development of new wavs of wnderstanding old information, or
on Dreative and divergent thinking. Studenisz are not often ashked
Tt mabke  udgments  apbouwt material  and snformstion, sstablish
critiera for evaluating an idea or event, or  weigh wvalues,
alternatives and compeiing theories used to explain a complex set
of phenomena.

The “standardness” of content and the approach to problems
may be one of the reasons that stugents find many of their
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learning tasks "boring.!" There is often a lack of novelty in the
material used and the manner in which it is presented.

Freedom.

Freedom is relatively low to moderate. This means that
students sngade in classroom activiti=2s that are desigrned by the
teachsr, although they have some fresdom in expressing themselves
verbally, conversing wilh theilr classmates during seatwork, and
in taking care of routine tasks isharpening pencils, stc.)
Classrcom atmospheress are reladed, but tne teacher is clearly in
control.

This seems to be a good atmosphere for a junior high schoolg
business—like but relased.

On—-Task Activity.

On Task fActivity is the highest observed by any of the

investigatars. While the normal amount of time devoted to
instruction im most junior bhighs is akoub 0%, at WIHS the amount
is closer to 8%%! Thig can be attributed to several features of
the school esnvironment:  well-behaved and motivated students,
teachers who are Twarly 1in  control of the class, and well-

structured learning tashs,
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Individualization

This dimension refers to the degree to which the teacher
provides students with different levels of work that are suited
to their particular needs, interests, and abilities, and to the
amount of individuel assistance provided,.

The teacher whose classroom is individualized shows an
awareness of individual differences. He makes different plans for
different achievement levels. This teacher makes use of special
talents and interests of students in planning activities.
Different students or groups of students are working on different
assignments, '

The teacher whose classroom is not individualized uses the
entire class or large groups as the primary instructiconal unit.
He displays little awareness of individual abilities or
interests. All students generally work on the same assignment
for the same period of time. No provisions are made for students
at different achievement levels. Many students experience stress
due to time pressure,

.+ Rate the instruction in this classroom on an
individualization continuum.

/ ,
Frequency ///” /}ff/ /! /
1 2 3 5 6
() (dT ) (B (O (4
Not individualized(&ﬂ15:=21) Individualized

1. All students use the same materials and work on identical
assignments., Time allowed to complete assignments is the same
for everyone,

2. All students use the same materials and work on identical
assignments, but some individual assistance is available and
time requirements are somewhat flexible.

3. For teaching basic skills, pupils are arouped according to
achievement level. The same materials are used by all
groups, but each group works at a different pace. One group
may be far ahead of another.

4, For teaching basic skills, pupils are groured according to
achievement level, but each group receives different assign-
ments and materials based on the needs of the group. The
pace varies between groups.

5. For teachinag basic skills, pupils are grouped according
to achievement level. Groups work with different materials
and individuals within groups receive supplementary enrich-
ment or remedial materials as needed.



Each student works at his own pace on individual and group
assignments designed to meet the needs of each individual
student. Assistance is available to individuals and groups
to aid students in accomplishing their assignments.

.
LA

44



- Cognitive Demand

This dimension refers to the level of intellectual activity
that the teacher expects from the student.

The teacher who makes a. low cognitive demand asks
students to remember, recall, or reccanize facts or ideas. The
student is expected to store certain information in his mind and
remember it later.

The teacher who makes a high cognitive demand
asks students to understand, comprehend, solve problems, or
evaluate.

The rating for cognitive demand should indicate the highest
level of intellectual activity that the teacher emphasizes.

Rate this teacher on a cognitive demand continuum.

erequency /Lt 1

1 2 3 4 5 6

@0 6™ O e
Low Cognitive Demand ‘$3¥§*~ High Cognitive nhemand

1. Knowledge: The teacher emphasizes coverage and retention of
material. Students are expected to recall specific bits and
pieces of information, events, actions, or materials
previously discussed or read. -

2. Comprehension: The teacher asks students to explain or
summarize information in their own words rather than
recalling the words of the text. ’

3., Application: The teacher leads students to transfer
information, concepts or rules by applying them to specific
problems and situations.

4. Analysis: The teacher leads students to identify separate
parts of complex ideas and to relate them to other material.
The intent is to clarify information and to indicate how the
ideas are organized.

5. Synthesis: The teacher leads students to combine and
integrate information to form new ideas or new wavs of
understanding old information, The student is encouraged to
manipulate materials and pieces of information to develop new
arrangements on his own.

6. Evaluation: The teacher encourages students to make

45

judgments of material and information through a process which’

requires students to weigh values and alternatives.
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Freedom

This dimension refers to the deqree to which the teacher
provides arrangements which facilitate independence and
individual freedom,

A classroom that is open provides an atmosphere in which
students move about freely and interact freely. Few teacher-
dictated restraints are placed on student behavior. The student
is given maximum respon51blllty for deciding what and when
to study. Students are given verbal freedom in expressing
their opinions and are permitted to question or challenge the
teacher.

A restricted atmosphere is one in which the students are
not given any verbal or physical freedom within the classroom.
The teacher is the one who determines what activities will take
place and when. The teacher makes most of the decisions,
Conformity to rules is highly valued. .

¥
Rate this classroom on a freedom continuum.

Fre%qency / lg%/ A@f/ Q /

1 5 6
O EY T@) FORNCINNCG
Restricted . 2,76 =X -. Open |

1. 1In the restricted classroom, student hehavior is strictly
controlled by the teacher, The students look to the teacher
to direct their every move and may frequently turn to the
teacher to ask, "What should I do next?" There are an
abundance of rules., Students must ask permission to perform
routine tasks such as going to the restroom, sharpening
pencils, getting supplies, etc. The student is not allowed to
express his own opinions nor to question the teacher’s peint
of view.

2. Classroom activities and decisions are structured and
dominated by the teacher. If students are allowed to make
decisions, they concern matters of minor importance to the
teacher. Students are not given the opportunity to diverge
from the given assignments. The teacher accepts only ex-
pressions of attitudes compatible with her own. Obedience
to rules is expected. The classroom appears to be "in order.”

3. Classroom activities are structured by the teacher, but
pupils have some verbal freedom of expression and physical
freedom of movement. The students may even be seen walking
freely about the classroom, talking to each other or to the
teacher. The atmosphere mav seem verv relaxed. However, the
teacher is clearly in charge of decision-making.
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The teacher sometimes presents opportunities for the students
to make major decisions in the academic domain, but the
choices are usually limited to such things as selecting a
topic, choosing a story, opting for the even or odd problems,
or selecting optional preblems. The teacher does not refrain
from taking the lead if there is a full or lag in student
response. The decision-making roles regarding class rules and
leisure~time activities .are shared between the teacher and

the students.

The students are consistently offered freedom of choice in
the academic domain, but the teacher sets definite limits.
For example,-the content area for study may be specified in
terms of time spent, but the student is allowed to choose
what to do from predetermined list of activities, or now
long to spend on a given assignment, or the order in which he
prefers to perform activities. There is limited reference to
rules. Rather, the emphasis is on student awareness of the
appropriateness of his own behavior. Students are free to
express opinions. ’

In an open classroom,ithe teacher provides freedom of
choice not only in terms of when and how long to study,

hut also in terms of subject matter, and method of

inquiry. There are learning centers around the room and
students are free to move from one activity to another or
to create their own learning experiences. There is a
noticeable lack of specific assignments or direction
giving., The teacher functions primarily as an infor-
mation resource or sounding board. There mav be
considerable cooperation and conversation between
students. Students are given individual responsibility
for their behavior. There is little reference to rules,
Free expression of ideas prevails and students are free
to challenge the teacher’s ideas.
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On-Task Activity

This dimension refers to the amount of activity that isg
directed toward the accomplishment of instructional objectives,

" In a classroom with hiqgh on-task activity, the students
are actively engaged in learning activities. Students appear to
be accomplishing instructional goals.

In a classroom with low on-task activity, most of the
students are not engaged in learning activities. There are many
instances of day~dreaming and/or disruptive behavior nd
"qgoofina~off," Time is not effectively utilized and there is
little evidence of productive behavior.

Rate this classroom on an on-task activity continuum.

Frequency ? // // /.[/ W/
3 5 6

1 2 4
. .z 5 A
4\.54)=§:
Low On-Task Activity High On~Task Activity

1. In this classroom, there is constant aimless activity.,
" disruption, rowdiness, and/or "goofing-off." Little if any
task accomplishment is evident. Attempts by the teacher
to get students to return to learning activities are general
ineffective.

2. Tn this classroom, a considerable degree of inattention is
exhibited. Most of the students are not invoclved in the
assignment or lesson. There is-much commotion and chatter,
or quiet behavior such as wandering, doodling or day-
dreaming, little of which is related to the task,.

3. In this classroom, some students are busy working on the
~. lesson, but many direct their attention elsewhere, Task
.related behavior may be evident at the start of the lesson
but attention does not last and restlessness or day-dreaming
results.

4, In this classroom, many students are participating in the

ly

learning activities. Some temporary off-task behavior may be

exhibited by a few students, but attention is quickly
restored.

5., In this classroom, a majority of students are engaged in the
learning activities. There are a few students who are
searching for "something to do,” but the class is
work-~oriented most of the time.



In this work-oriented classroom, all students are engaged in

the learning activities. Whether they are working in a group
or individually, students are actively involved in the task.

A high degree of accomplishment is evident.
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- SURVEY O COUNMSELING/SOTIAL WORE SERVICE

Hy

wrvey wWasz to as ayhent to whicn
ervices and the onarges they miohi make

Ths purpose of this s
t o=

twachers urtilize suooor

in  the oprogram., Thie dingbtrument waz included as part of the
staff attibuce swvev. The number of teachers regponding was 56,

A osummary of all data collected on this  instrument is
presesnted on the final page of this section.

-
3

DIBSCUSSION

Virtually ail of  the teachsrs irndicated that they had
consulted with & school counsslor/social  worker regaraing a
particul ar stutent. The number of timss ranged from one ©o over
40, with a large number of tesachers indicating “severai'" or
"many'' contacia, Tiig indicates thaft the service is vizitole and
paroceived as helpful . since @eost  teachers made more  than one
contact with it, suggesting that their initial contacts were
rewarding and prmdu*"'fe.

Mearly i e ot the twachers alsa provided
counseling  to  students  during the school  vyear. The modal
reeponse fnost often given) mas thalt feachers ocounssElsg 1-10
ztudents on the came number of occasiong., indicating tha* most of
thig counssellng ssems Lo be of the single-contact  wvarieivy. This
is most indicative of the type of conts inttiated by Etudants,
“ather than by Fernding further study. 1t suagests that

teacheres sre responsive to student reguests for couwnseling, but
may not follow-un those conversaticons with an zddiftional contact,
Another  sxplanation may be that teachers. after tThise first

E) = Their

=

contact, raefer the student to a counselorszcocial worker.,
response to guestion 27 indicates that nea 2/ of teachers did
make swuweh referrals, presumably after an initial discussion of
the probism with the student.

& number  oFf  teachers  (&3%)  rs=port That  hey have
roontacted o mts  this yvesr to offer information or  advice of a
counseling nature for thelr children. The frequency, &o0&in, is
in the 1-12 range.

Slightly more than fTwo-t

Rave beepn help ealing with s
tudent oo Ltk the s=aclier

Filgures an the
Vi rthL._
their st
Couns ime  to owork wi*h
teachers an student matiers. Becauaﬁ zhe mounssling program b
riot yet i Vi tudy, 1% -t

nozsible M&y 1mpe

qQUESTIONn .

WMo work with

]

i
i

L
;} == FLI
il = i
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‘In the school, counselors are SEen by teachers as having the
primary counseling respeonsibility, hut they are followsd closely
by special service personnal (85,74 teachers ({7Z.2%),
aAdministrators {62.5%) and parents (44, 4%) . Dther students
(26.8%) and other school statf (secretaries, 17.9%4; custodians,
17.%4 are not sesn as navinog a ztrong role in providing guidance
assistance. : ' : :
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STAFF SURVEY ON COUNSELING/SOCIAL WORK SERVICE

25. Did you consult with 2 school counselor/social worker
this year regarding student matters? If yes, how many
times? _/-/0=3( 3/-40= “sevetar, of tew, macd = §
fi- 20 = »ilo = J1
26. Did you personally provide counseling to students this
year? If yes, how many times?sgdes /-70 How many
different students? sode? /—so

27. Have you referred students to their counselors this
year? If “yes" how many times?atode  d-(DHow many

different students? gode t [—(0

28.. Have you personally been assisted by a counselor in
dealing with student concerns?

26. Do you know the counselor(s) who work with your
students?

30. Should counselors have more time to work closely with
classroom teachers on student matters?

3]1. Have you personally contacted parents this year to
offer information or advice of a counseling nature for
their children? If "yes" how many times? Mode: (-0 How
many different students? mades {—(O

32. In your opinion, which of the following "school" people
could properly provide some counseling/guidance
assistance? (Please check.)

73.2 | _Jclassroom teacher 4t 6 [ parent

£q.3 [TJcounselor /7.9 [ secretary

&2.5 [dadministrator ¢7.9 []custodian .
2. & L[Jother students ,%13 [Jother (please specify)

Comments:

g5, Dspecia1 services personne
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I
SHADOW STUDIEES
Shardow studies are conducted in an attempt by the resezavyrcher
to mrperiance the school dey as the student experiances 1t. in
this iy, three students were Yshadowsd." one from ssch grade.
Their scheduless were selsoisd at random feom the roster st sach

grade level, and & trained obssrver followsd the student s
schedule for an sntire day. During the day the observer noteoc,
at & mirmnute intervals, everything that oscurred to the student.
He or she also kept a running  account of the envirocnmental
conditions that existed, and any i1mpressicong that accurred tTo him
or her. At the end of the day, Thne student is interviewsed to
confirm ths impressions of the observer.

The analyses that Ffollow sre called "thick descriptions.®
They report, in considerable detaill, whnat franspired duwring the

day. The conclusions  and observations  to be drawn from thegse
analyses are useful, primarily, for the interpretation of other
kinds o+ data instructionsl rating scales, classroon

obhservations, interviews, and swveys. Therefore, the conclusions
from this analysis  areg  woven throughout the other sections of
Lthis repori.



ANALYSIS

Part I What Did Observers Tell Us Aboult These Seventh and
Sixth Graders?

1. How were the students grouped during the day? On what
basis? In terms of homogeneous/heterogenecus ability
grouping, the classes were not broken up into groups but
were taught as a whocle class. The classes represented the
community which is pretty homogeneous. Most of the students
were caucasian with an occasional oriental. The observer
noted one child who was half black, half white. Most
classes were small with a median enrollment of 21 students:

Thursday, Seventh Grade

PERIOD BO¥5(White /other) GIRLS TOTAL

1 9 5 14

2 60+ , O 60+

3 8/1 i2 21

4 Lunch

5 9 il 20

6. 11 10 21

7 Went to the Play 20 about
8 - . - 23

1] 16 ' - 16 32

Friday, Sixth Grade

PERIOD - BOYS {White/other) GIRLS TOTAL

1 8/1 15 24

2 6 13 19

3 6 13 19

4 6 18 24

6 7 7 14 about
7 11 16 27

The observer noted that there were at least four sections of
every class, but he did not know upon what basis the
students were selected for each section. He guessed that
the sections were probably equal as they were in competition
with each other. And it would not have made good
educational sense to compete a significantly more
academically able section against a significantly less
academically able section.

2. What kinds of social encounters did the students have
during the day? The following are all quotations from the
observer’s field notes:

The teacher provides an emotionally warm and accepting
atmosphere.
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In the hallways the students talk together--appear friendly,
courtaous, and respectful.

On the soccer field students appeared polite, friendly, and
respectful despite competing in a game...Students visit and
talk while playing.

Students visit with each other in classes.

Students accept and applaud each other’s contributions.

Example: "Carl read his story to the class. Don gives him a’

pat on the back and tells him ’'That was z goeod job!'™"

Lunch. Students sit four to a table--usually boys with boys
and girls with girls—-they visit and talk while eating, and
some get up together and go outside and play. Despite the
talking, the lunchroom is not noisy.

I observed boys and girls playing games together
e.g.softball. I do not recall seeing girls and boys
'pairing off’or ’'going steady’ with one another.

Students appear quite capable of managing their activities
without adult supervision.

I hear no arguing...over anything...rules etc.
Lots of socializing going on.

A girl shares with her class a doll she made from a paper
bag to illustrate a story she had written. The other
students were very respectful and accepting.

Students are encouraged by the teachers and principal to
show appreciation and gratitude when somecone makes a
ceontribution,

Students help each other e.g. loaning pens, sharing desks.

Throughouﬁ.fhe day I have observed teachers encouraging
students to do their best, and complimenting their work with
responses like "Excellent!"

Audience was very well behaved.

Observation about teacher and student conversations which
applies to most of the two days: they appear to be 'adult
to adult’ to use Transactional Analysis terminology, instead
of ’'parent te child’...talking down to..

3. In what skill areas did the students receive direct
instruction and, how much time was spent on this skill
instruction?

55
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Thursday Seventh Grade:

Period 1 Math Detailed homework review 15 min.
Direct instruction in new work 16 min.

Period 2 Gym

Period 3 Lang. Arts. Writing Obituaries. 14 min.
Period 4 Lunch

Period 5 Reading 16 min.
Period 6 Social Studies. 14 minutes.
Period 7 Play

Period B Science Movie

Period 9 Music 30 minutes.

Friday Sixth Grade

Periocd 1 Science Film Strips. 28 minutes.
Period 2 Language Arts 40 min.

Period 3 Social Studies Grades, Quigzzes,Trivia Contest
Period 4 Speech/Drama Play Reading 30 minutes.
Period 5 Lunch

Period 6 Discovery Center ' 5 min. -
Period 7 Language Arts Armor Art Proj. 40 minutes.

4. To wvhom did students talk? Under what circumetances?

.
-

a) Other students in class, short whisperings without
formal sanctions. 5

b) oOther students in class, long conversations--
working on projects, with formal sanctions.

¢) Other students while passing in the hallways.

d) Other students at lunch.

#) Other students on the playground.

f) oOther students before and after school on the
busses. ;
g) Teachers during formal transactions e.g. homework,
academic questions,

h) Teachers during social, personal conversations.

i) Visitors/Observers out of curiosity and courtesy.

5. Who talked to the students during the day? Under what
circumstances?

a) Other students in response to #4 situations.

b) Teachers during formal instruction.

c) Teachers during moments of social control.

d) Teachers during personal conversations.

e) Principal in carry out formal duties e.g.
announcements in the auditorium, halliways, and classrooms,
and while debarking and embarking the school buses.

f) Cooks to guiet a few students in the lunch line.

g} Observer to interview, to return a courtesy, and to
respond briefly to curious gquestions.
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6. Were students provided with a chance to explore new
topics or subjects? What were some of these exploratory
activities? How were these opportunities provided--in the
regular curriculum, or by special course or programs?

Period 3 Language Arts. Students could choose anything
they wanted upon which to write an obituary.

Period 4 Lunch. Students were free to use their lunch and
recess time any way they wanted.

Period 5 Reading. Students had to do a ’'commercial’ about
their favorite book, but they could choose the books, and do
the 'commercial’ any way they wanted--video tape, skits,
audio tapes & nmime, etc.

Period 6 Social Studies. Students could contribute ideas
and current events to the class discussion on the U.S.
Congress.

Period 6 Play. It appeared that the students may have had
input into the skits that were presented.

Period 6 Discovery Center. Students had a lot of latitude
in writing their own computer programs.

Period 7 Language Arts Art Projects in Armor. Students
could choose "anything they wanted.

7. To what extent was the content studied during the day
related to student interests, the current state of knowledge
in the subject area, and the world outside of school?

Scale: 1 = Highly related, 3 = Moderately related, 5 = Not
related. i

Thursday Seventh Grade

Period '“Topic Student Current World
Interests State Outside
1 Math 2 1 1
2 Gym 2 3 2
3 Lang. A. 3 2 3
5 Reading 1 1 1
6 Secc. Std. 2 2 2
7 Play 1 2 1
8 Science 2 2 1
9 Music 1 2 2

Friday Sixth Grade

Science
2 Lang. A.

[\
[
L



Soc. Std. 2
Spech/bDra 2
Iiscovery 1
Lang. A. 2

~] O b
L4 B W W
S B b W

8. What kinds of instructional models and approaches seemed
to predominate? Was student learning style considered in
instructional arrangements and choice of methods?

The predominant instructional model was an information
processing one, with lecture, guestion and answer
discussions, followed by individual work assignments, The
classes were taught as a whole unit. Student learning style
was accommodated when students were working on their own
projects. The primary modes of input were: auditory--
teacher's verbal instructions, and visual-—-textbooks and
chalkboard. Several classes augmented the lessons with
audiovisual aids: films, film strips, and video.

9. What kinds of physical surroundings seemed to
predominate? How were classes arranged?

The classrooms appeared to be well maintained:
" The floors, mostly tile, some carpeting, wee clean and
attractive.

The walls appeared to be freshly painted with gquiet
light blue on three walls, with a splash of dark blue around
the window wall.

The ceilings were white acoustical tile in good
condition, with three rows of seven florescent lights each.
All rooms were adeguately lighted.

The bulletin boards in every rcom were attractive, well
planned, and appropriate for the subjects being studied.

In some rooms student work was displayed on the walls
and/or tables., The Greek and Egyptian art works were so
well done~-they appeared to be commercially made.

In some rooms, plants added to the ambience.

Temperatures and air circulation were comfortable;
occasionally a window was open for fresh air.

The desks and chairs, in general, were attractive and
in good condition. Only a few showed evidence of students
writing on them.

The only physical problem noted was noise coming
through an accordion partition from one class to the next;



but only the observer appeared to notice the noise-~the
class stayed on task.

The hallways were equally well maintained, well
lighted, clean, and with yellow lockers looking like they
were freshly painted.

The boy’'s bathroom was attractive, reasonably
maintained, and had NO urine smelll!! fThe obszserver noted two
paper towels on the floor, two unflushed commodes, one coke
can and one paper towel in the urinals, but commented it was
"Not bad for a junior high school bathroom!"”

The cafeteria was clean, neat, and attractive. The
observer noted that when .most of the students had left after
eating, "...90% of the tables were clean, and 97% of the
floor was clean...highly unusual for any school cafeteria!"

The playground was clean, neat, well maintained,
attractive, pleasant, and adequate to accommodate the large
numbers of students who used it during the lunch time
recess.

Classroom arrangements. If a classroom had desks, then
they were arranged in ’audience’ fashion with desks in rows
and columns facing the front of the room. If a classroom
had tables, then they were arranged in an open rectangle
where students could face in any direction that was needed.

10. How did scheool time seem to be spent?

On task means the time was used for academic learning and
other legitimate curricular tasks.

Thursday Seventh Grade
Period 1 Math 40,40 minutes on task.

Period 2 “Gym  30/30 minutes on task. (10 min. for
changing.) '

Period 3 Language Arts 35/40 minutes on task.
Period 5 Reading 35/40 minutes on task.

Period 6 Social Studies 40/40 minutes on task.
Peried 7 Play 35/40 minutes on task.

Period 8 ©Science Movie 35/40 minutes on task.
Period 9 Music 40/40 minutes on task.

Friday Sixth Grade

Period 1 Science Grades, film strips, discussion 33/40.
Period 2 Language Arts 35/40 minutes on task.

Period 3 Social Studies Grades, guizzes, grading of
guizzes, trivia contest, 35/40 minutes on task.

Period 4 Speech/Drama 40/40 minutes on task,

’u



Period 6 Discovery Center Individualized 35/40 on task.

Period 7 Language Arts Armor Art Project 40/40 minutes on
task.

l1. ©Describe the school climate that seemed to predominate.

The climate was business-like, warm, friendly,
courteous, encouraging, supportive, a little competitive--
class against class, person against self, not too much
classmate against classmate—-and respectful.

The observer noted the following:

8:51 Teacher keeps a lively discussion going, compliments
the students.

B:59 It appears the students are free to move around the
room, and go to the bathroom without verbal permission.
This allows for no disruption of the main lesson. The
students appear very responsible for their own
behavior...students are very attentive.

9:01 Teacher appears to have a good working relationship
with her students.

9:04 T, "C’'mon kids, THINK, THINK, THINK!"

9:15 Teacher has a nice, clear, firm voice...keeps the
students involved and participating. Teacher makes good
use of her facial expressions and hand gestures.

9:20 Teacher, "Race the clock: see how many you can éet
donet"

H

9:25 Teacher gives a lot of encouragement to the students.
Students work right up to the final bell. Teacher
compliments the students on their class work.

Hallway. The students WALK in the halls, talk, but not too
noisily, are friendly and respectful toward each cther.

9:52 Students appear to be capable of managing their own
game without adult control and intervention.

9:54 Students seem to be in the game more for good fun,
than for 'bloodthirsty’ competition...

11:14 Outside. A boy with braces walks by me and says
"Hi!" and waves his hand...

11:32 I hear no arguing--over anything...rules, etc.
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11:36 A softball game—--girls and boys playing well
together..lots of sharing, cooperation, and cheering.

11:39 Bell rings--the playground clears in 83 seconds!
12:00 Students listen to each other.

12:28 Teacher: "Ladies and Gentlemen--your attention,
please...Thank you!"

12:35 The whole interchange (students coming in late
because of ancther teacher’s test) was courteous and
respectful.

12:42 I am impressed that the Principal does not disturb
classes by blaring announcements over the loud speaker, or
distracting teachers with intercom traffic.

12:47 Teacher to a neoisy student in the hall: "Sir, you are
bothering my class...(pauses to get a response}...Thank
you!" .

12:49 All the class is very quiet--working hard. Teacher
circulates-—-helps students--answers gquestions, encourages
them.

12:57 I do not recall hearing any teacher using derogatory
or negative language toward the students!!

14:58 The staff morale appears to be very high.

15:10 I note an absence of classroom management measures--
because they are not needed.

15:19 The teacher uses humor effectively. The teacher
appears to really care about her students. ©She has very
clear behavicor expectations.

12. In what.kind of physical activity did the students
engage?

a) Walking to and from classes.

b) HMoving around in the classroom when it was
essential.

c) Soccer during the gym period.

d) Softball, basketball, running, jumping etc., during
the noon recess.

e} dancing and singing in the play.
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Part II CONCLUSIONS
A. Curriculum Content.

*1. The curriculum content is of high guality and
appropriate to the needs of the learners.

#2, The curriculum content contains materials relating
important social concerns to the classroom e.g. eating
disorders.

#3, The curriculum content is rich in substance, wide
in range, and allows for some student choices.

B. Teaching Arrangements.

*1. The teaching arrangements are departmentalized.
The students are on & nine perioed, forty minutes each, day.
The students change classrooms and teachers for each
subject.

*2. The sixth grade classes are generally clustered
together, so the students only walk a few feet between
classes.

*3, With a few exceptions, the teachers teach in
contained classrooms as opposed to sharing an open pod area.

€. Instruction and Teaching Methods

*1. The lecture, question and answer discussion, and
directed student asszgnments, were the most common
instructional methods.

2. Student Learning Style was accommodated only during
student projects.

*3, “Classes were taught as a single unit.
D. Teacher-Student Interaction

*1. The teacher-student interactions are of admirably
high quality.

*2. The teachers are polite, courteous, and respectful
when speaking to students. :

*3, The teachers appear to really care about their
students, and provide an emotionally warm and accepting
atmosphere in their classrooms.

E. Student-Student Interaction
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*1. Student-student interactions are of admirably high
guality.

*2, The students are polite, courteous, and:reSpectful
when speaking to other students, or adults.

*3, The students appear to be neutral or positive
toward each other. No negative incidents were seen or
reported.

F. Physical Environment

*1., The physical environment appears to be very well
cared for, not only by the maintenance and custodial staff,
but by the students and teachers as well.

*82. The physical environment is attractive, pleasant,
and abundantly adequate for the students it serves.

*#3, The physical environment is conducive to attitudes
toward high academic learning, and positive social-emotional
relationships.

G. Advising and Counseling

No incidents of advising or counseling were reported.
H. Opportunities for Social Skill Learning

1. Because high gquality social skills are the strongly
established norm, new students, and faculty, have frequent
models and feedback to learn from, and are acculturated
guickly.

2. Most classes encourage the students to work
together on small group projects--learning and reinforcing
the skills of leadership, organization, cooperation, and
team work.

*3., The principal, teachers, and many students
encourage recognition, appreciation, and gratitude when
students or adults make a presentation or contribution.

I. Teacher and Student Use of Class Time.

*1, Part I, number 10 indicates that most teachers use
over 90% of class time for time on task, and that a few
teachers use 100%.

*2. Reports of student activity in the classroom
indicate that the vast majority of students do use class
time well, for class assignments, attending to instruction,
or homework.



*3. Reports of student activity in the hallways and on
the playfield indicate that the students are very businessg-
like and ¢fficient in their use of time between classes,

J. School Learning Climate
*31. The school learning climate is outstanding!

2. There appears to be a strong, mutually supportive
and cooperative working relationship between the school, and
the parents and community, which is invaluable to
maintaining such & positive climate.

3. All of the activities and interactions during the
school day appear to promote excellence in academic learning
and in social development. Competition, which is officially
promoted, and could be & serious problem if mishandled,
appears to be used appropriately, and does not interfere
with an emotionally accepting climate for all students.

L]

Fart III Final Conclusion

The citizens, parentg, school staff, and students of
"'Wilmette are most fortunate that with working together, they
have created a school which most school districts only dream
about but never realize. )
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INTERVIEWS

1. Assume that a new kid moved next door and would be your
schooclmate. What are three gocd things about this school
that you would tell him or her?

"Carl" (a szeventh grade boy): (1) "Good teachers, (2}
classes are good, and (3) lunches are good."

"Ann"  (a sixth grade girl): (1) "You have a lot of
responsibility...you have to take care of yourself more."
0: "and you like that?" Ann, "Yes." (2) The junior high
is bigger than the elementary school." 0: "And you like
that?" "Yes"., (3) The school day is longer....I don't
think it should be."

"Sara" (& sixth grade girl): (1) "The teacherg are really
nice. (2) MNost of the classes are really fun. (3) I like
it."

L]
2. What are three things about this school that you would
change, if you could?

“itcarl": *I don't know-~nothing."

"Ann" (1)"chorter school day, (2} less periodgs--maybe 6 or
7. (3) I can't think of anything else."

"Sara": (1)"Longer lunch periocd--more time outside with ny
friends. (2) To have more contrel over the classes that I
take~-we get to choose only the foreign language, which is
coupled with keyboarding, or typing, or computers. (3) Not
to do homework on Fridays or long weekends." G: "How much
homework do you do per night?" Sara, "It depends. If I
know how to do it, it takes one to two hours; if I don't
know, then two to three hours." ©O: "If you have trouble
with homework, who helps you?" Sara, "Hy older brother, my
KMom, or my Dad.”

3. How do you feel, in general, about your teachers?
"Carl": "I think they are good--they seem well educated."
"Ann": "I like most of my téachers, some I don't like." 0O:
"The ones you don’t like--can you put your finger on

anything?" Ann: "No, its just a feeling.'

"Sara: "I like most of them. I think they are good
teachers."

4. Is there a person in this school that you would readily
turn to for help on a personal problem?
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Carl: "Probably (pause) my big brother who is in the eighth
grade." ©O: "I meant an adult in the school." Carl: " Mr,--
--, my gym teacher. He lives on our street, my family has
known him for a long time. I have known him since 1 was
three." ‘

Ann: "Hra.———m—  my homeroom teacher. T have a good
relationship with her."

Sara: "I don’t know, can I coma back to this later?" “Yes.,"
Later, "My homeroom teacher, Mrs,-————- N

5. How do you feel about the way students treat one
another?

Carl: "Well I think it’'s not that bad--I have not seen or
heard of any kid tearing down or hurting another kid."

Ann: "Most of the students are pretty nice to each other.
Mostly boys do not treat us very nice." O: "What do the
boys do?" Ann: "Mostly play pranks on us.® ©: "Can you
give me an example?" Ann: "I can’t think of any right now."

Sara: "Well, most of the time they are nice to others,

sometimes they are not." O0: "How are they not?" Sara,
"They interfere in our games...they never do anything really
terrible, but it is annoying.® (©: "How do you see 6th

graders getting along with 7th and 8th graders?" Sara,
"They are fine to me. But I think they bother some of the
others (6th graders)."”

6. How do you feel, in general, about your classes? Do
they challenge you?

Carl: "Yeah, I think the classes challenge me...I have
pretty much homework--it’s not easy...but the assignments

are do—-able." O0: "When you have problems, who helps you?"
Carl, "My mom--she’s an English teacher at ---, and my dad,
he’'s a ----teacher at ---. He's very creative."”

Ann: "They teach you in a fun way.

Sara: "They are not easy, but they are not that hard
either."

7. Do you have opportunities to help make decisions about
what goes on in the class?

Carl: "Um, I don't know,...I don’t...the teachers have ‘
everything under control...I don’t want to change anything.

Ann: "Yeah, sometimes--in reading we can choose books. We
can choose our foreign language. In 7th & Bth grade you get
to choose your electives.”



Sara:

"Class discussions,

book reports."

B
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